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Independent Auditor�s Report 

To the Readers of Whenuakite School�s Financial 

Statements 

For the Year Ended 31 December 2019 

The Auditor-General is the auditor of Whenuakite School (the School). The Auditor-General 

has appointed me, Darren Wright, using the staff and resources of William Buck Audit (NZ) 

Limited, to carry out the audit of the financial statements of the School on his behalf. 

 

Opinion 

 

We have audited the financial statements of the School on pages 2 to 21, that comprise the 

statement of financial position as at 31 December 2019, the statement of comprehensive 

revenue and expense, statement of changes in net assets/equity and statement of cash 

flows for the year ended on that date, and the notes to the financial statements that include 

accounting policies and other explanatory information. 

 

In our opinion the financial statements of the School:  

 

· present fairly, in all material respects: 

  

o its financial position as at 31 December 2019; and 

 

o its financial performance and cash flows for the year then ended; and 

 

· comply with generally accepted accounting practice in New Zealand in accordance 
with PBE Accounting Standards (PBE IPSAS) Reduced Disclosure Regime. 

 

Our audit was completed on 31 May 2020. This is the date at which our opinion is expressed. 

 

The basis for our opinion is explained below. In addition, we outline the responsibilities of 

the Board of Trustees and our responsibilities relating to the financial statements, we 

comment on other information, and we explain our independence. 

 

Emphasis of Matter � COVID-19 

 

Without modifying our opinion, we draw attention to the disclosures in note 25 on page 21 

which outline the possible effects of the Alert Level 4 lockdown as a result of the COVID-

19 pandemic.  

 

Basis for our opinion 

 

We carried out our audit in accordance with the Auditor-General�s Auditing Standards, which 

incorporate the Professional and Ethical Standards and the International Standards on 

Auditing (New Zealand) issued by the New Zealand Auditing and Assurance Standards 

Board. Our responsibilities under those standards are further described in the 

Responsibilities of the auditor section of our report.  

 

We have fulfilled our responsibilities in accordance with the Auditor-General�s Auditing 

Standards.  
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We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 

opinion. 

 

Responsibilities of the Board of Trustees for the financial statements  

 

The Board of Trustees is responsible on behalf of the School for preparing financial statements that are fairly 

presented and that comply with generally accepted accounting practice in New Zealand. The Board of 

Trustees is responsible for such internal control as it determines is necessary to enable it to prepare financial 

statements that are free from material misstatement, whether due to fraud or error.  

 

In preparing the financial statements, the Board of Trustees is responsible on behalf of the School for 

assessing the School�s ability to continue as a going concern. The Board of Trustees is also responsible for 

disclosing, as applicable, matters related to going concern and using the going concern basis of accounting, 

unless there is an intention to close or merge the School, or there is no realistic alternative but to do so. 

 

The Board of Trustees� responsibilities arise from the Education Act 1989. 

 

Responsibilities of the auditor for the audit of the financial statements  

 

Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are 

free from material misstatement, whether due to fraud or error, and to issue an auditor�s report that includes 

our opinion.  

 

Reasonable assurance is a high level of assurance but is not a guarantee that an audit carried out in 

accordance with the Auditor-General�s Auditing Standards will always detect a material misstatement when 

it exists. Misstatements are differences or omissions of amounts or disclosures and can arise from fraud or 

error. Misstatements are considered material if, individually or in the aggregate, they could reasonably be 

expected to influence the decisions of readers taken on the basis of these financial statements. 

 

For the budget information reported in the financial statements, our procedures were limited to checking that 

the information agreed to the School�s approved budget. 

 

We did not evaluate the security and controls over the electronic publication of the financial statements.  

 

As part of an audit in accordance with the Auditor-General�s Auditing Standards, we exercise professional 

judgement and maintain professional scepticism throughout the audit. Also: 

 

· We identify and assess the risks of material misstatement of the financial statements, whether due 
to fraud or error, design and perform audit procedures responsive to those risks, and obtain audit 
evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting 
a material misstatement resulting from fraud is higher than for one resulting from error, as fraud may 
involve collusion, forgery, intentional omissions, misrepresentations, or the override of internal 
control. 

 

· We obtain an understanding of internal control relevant to the audit in order to design audit 
procedures that are appropriate in the circumstances, but not for the purpose of expressing an 
opinion on the effectiveness of the School�s internal control. 

 

· We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 
estimates and related disclosures made by the Board of Trustees. 

 

· We conclude on the appropriateness of the use of the going concern basis of accounting by the Board 
of Trustees and, based on the audit evidence obtained, whether a material uncertainty exists related 
to events or conditions that may cast significant doubt on the School�s ability to continue as a going 
concern. If we conclude that a material uncertainty exists, we are required to draw attention in our 



 

24 

auditor�s report to the related disclosures in the financial statements or, if such disclosures are 
inadequate, to modify our opinion. Our conclusions are based on the audit evidence obtained up to 
the date of our auditor�s report. However, future events or conditions may cause the School to cease 
to continue as a going concern. 

 

· We evaluate the overall presentation, structure and content of the financial statements, including the 
disclosures, and whether the financial statements represent the underlying transactions and events 
in a manner that achieves fair presentation. 

 

· We assess the risk of material misstatement arising from the Novopay payroll system, which may still 
contain errors. As a result, we carried out procedures to minimise the risk of material errors arising 
from the system that, in our judgement, would likely influence readers� overall understanding of the 
financial statements. 

 

We communicate with the Board of Trustees regarding, among other matters, the planned scope and timing 

of the audit and significant audit findings, including any significant deficiencies in internal control that we 

identify during our audit.  

 

Our responsibilities arise from the Public Audit Act 2001. 

 

Other information 

 

The Board of Trustees is responsible for the other information. The other information comprises the 

information included in the annual report being the Kiwisport Report, the Members of the Board of Trustees 

and the Analyses of Variance, but does not include the financial statements, and our auditor�s report 

thereon. 

 

Our opinion on the financial statements does not cover the other information and we do not express any form 

of audit opinion or assurance conclusion thereon. 

 

In connection with our audit of the financial statements, our responsibility is to read the other information. In 

doing so, we consider whether the other information is materially inconsistent with the financial statements 

or our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, based on our 

work, we conclude that there is a material misstatement of this other information, we are required to report 

that fact. We have nothing to report in this regard. 

 

Independence 

 

We are independent of the School in accordance with the independence requirements of the Auditor-

General�s Auditing Standards, which incorporate the independence requirements of Professional and Ethical 

Standard 1 (Revised): Code of Ethics for Assurance Practitioners issued by the New Zealand Auditing and 

Assurance Standards Board. 

 

Other than the audit, we have no relationship with or interests in the School. 

 

 

 

Darren Wright 

William Buck Audit (NZ) Limited 

On behalf of the Auditor-General 

Auckland, New Zealand 
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Analysis of Variance 

 

Whenuakite School 
 

2019 
 

What are the Whenuakite Standards? 

  

Our national curriculum sets the direction for teaching and learning through the Curriculum    
document.  
  

Whenuakite Standards support national expectations of student progress and achievement 
across all areas of The New Zealand Curriculum. They are descriptions of what students 
should know and be able to do in reading, writing, and mathematics at different points of 
their schooling from years 1-8.  
  

The Whenuakite Standards are based on assessment tools to help teachers and schools under-
stand the expected levels of achievement at stage/year-appropriate levels, against the New Zea-
land Curriculum. They are used to measure the achievement of each student in relation to the 
expectations, and to improve teaching and learning for better student learning and progress in all 
areas of the curriculum. 
  

How often do teachers have to make judgments about progress and achievement in rela-
tion to the standards?  

Continuously as they respond to information that assessment provides. These ongo-
ing informal and formal judgments will contribute to making Overall Teacher Judgments.  
 

What is an Overall Teacher Judgment?  

An Overall Teacher Judgment (OTJ) is a judgment made about a student's progress and 
achievement in relation to the Whenuakite Standards.  
 

An OTJ should be based on a variety of evidence teachers already collect e.g. the student's 
work, peer and self-assessment, everyday classroom observation, and assessment activities 
(both formal and informal). IT IS NOT BASED ON ONE ASSESSMENT  

 

Example:  
Child A is a Year 6 student who is 11 years and 3 months old.  
Child A achieved a reading assessment age of 11.5 to 12.5 years. Does Child A meet the Stand-
ard for Reading……possibly.  
 

The Whenuakite Standards of which we make an OTJ against, are not based on one single as-
sessment, they are a range of skills that are required to be met in order to achieve that standard.  
 

Note: In 2020, we will not refer to the Whenuakite Standards. We will be referring directly to cur-
riculum levels. 
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2019 End of Year Data 
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Accelera on in Learning 

Ra onale:  

At Whenuakite we have set targets that learners will show accelerated progress in Reading, Wri!ng 

and Maths towards their aspira!onal New Zealand Curriculum Level. This is based on their own       

current achievement, and may not see them reached the curriculum level for their age / year.  

The aim is to have the children make ‘accelerated progress’ rather than ‘normal’ or expected progress 

within the year. 

What is Accelerated progress? 

Accelerated progress, as defined by the Coromandel Kahui Ako, which aligns with ERO’s view is that 

accelera!on is greater than ‘one years normal progress’ for an individual. This progress is based on the 

level of the learner, and a judgement of what their normal progress is without interven!on.  

How do we define this? 

In Years 1—3 we use Overall Teacher Judgment to iden!fy accelera!on in learners, as there is no /

Na!onally Normed Assessment Tool for this level. 

Through Professional Development with Evalua!on Associates, we have learnt how to use data for  

Years 4—8. EAsTTle and Progressive Achievement Tests are u!lised as these are a na!onally normed 

tool. We use excel tablature to assist and u!lising formula and ‘expected progress’ data to extrapolate 

the informa!on required. 

Accelera on at a glance across Years 4 - 8: 

The majority of the following informa!on regarding Accelera!on is based of Normed Data i.e. Years 4 -  

8  

The data is based off Raw Scores, rather than curriculum level. This allows greater analysis of move-

ment in accelera!on analysis. 

Target Learners: 

For this report, Target Learners are defined as all children who are achieving below their expected lev-

el. This differs from the original ’Target Learner’ defini!on of Whenuakite, where by a Target Learner 

is defined as a Learner who is achieving just below their expected curriculum level, and with Accelera-

!on would / could meet the desired standard. This was amended to ’All’ Learners below their ex-

pected level; and with Accelera!on, may, or may not reach their desired achievement level, and aligns 

be$er with the Strategic Plan and Guidance from the MOE and ERO. 

 

Key:  

Li$le Progress: Those who showed to make minimal progress  

Some Progress: Those who made some progress, although in the lower. Expected annual progress achieved. 

High Growth : Expected achievement has been achieved, and just missed showing accelerated progress.   

Accelera!on Made: Accelerated progress made. 

 

 

 Li#le Progress  

% of children 

Some Progress  

% of children 

High Growth Made 

% of children 

Accelera on Made 

% of children 

Reading 13 6 13 68 

Wri!ng  7 3 11.5 78.5 

Maths  7 6 17 70 
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Years 4—8 Accelera on in Mathema cs 

(note: the percentages are on the Bars and numbers of students on the x axis in brackets). 
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Years 4—8 Accelera on in Math 

Key Findings: 

Target Learners:   

The target learners are those who were iden!fied as being Stanine 4 or below (below the expected 

learning level) 

Þ Of the 19 Target learners, 13 (68%) of all learners showed accelerated progress in their     

learning and 3 (16%) were just short of having accelerated progress.  

Þ The three who showed minimal accelera!on, or some accelera!on: 

Þ All were iden!fied on Special Needs Register and have been or are receiving extra 

support. 

Þ All had underlying factors which make learning more difficult i.e. absenteeism,       

specific learning needs. 

Māori Learners 

All Māori learners in Years 4—8 made accelerated progress in Math.  

There were 4 Māori  learners in the Target group. All four showed accelera!on. 
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Years 4—8 Accelera on in Reading 

(note: the percentages are on the Bars and numbers of students on the x axis in brackets). 
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Years 4—8 Accelera on in Reading 

Key Findings: 

Target Learners:   

The target learners are those who were iden!fied as being Stanine 4 or below (below the expected 

learning level) 

Þ Of the 16 Target learners, 12 (75%) of all learners showed accelerated progress in their     

learning and 3 (18.75%) were just short of having accelerated progress.  

Þ The one who showed minimal accelera!on: 

Þ Has been iden!fied on Special Needs Register and has been receiving extra        

support. This support will con!nue. 

Māori Learners 

4 of the 6 Māori learners in Years 4—8 made accelerated progress in Math.  

There were 2 Māori  learners in the Target group, both made accelerated progress. 

The child who made minimal progress achieved a Stanine 9 in moth the start and end assessment. 

 

Areas of reflec on: 

9 of the 66 (13%) made minimal progress.  

Þ All of these children who remain, in 2020 maintained their stanine grade which shows ‘normal 

progress’ has been maintained. 

Þ 8 of the 9 are mee!ng or exceeding their expected curriculum level. 

Þ We will inves!gate this further. 
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Years 4—8 Accelera on in Wri ng 

(note: the percentages are on the Bars and numbers of students on the x axis in brackets). 
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Years 4—8 Accelera on in Wri ng 

Key Findings: 

Target Learners:   

The target learners are those who were iden!fied as being below the expected  curriculum learning 

level. 

Þ Of the 24 Target learners, 20 (84%) of all learners showed accelerated progress in their     

learning and 2 (8) were just short of having accelerated progress.  

Þ The two who showed minimal accelera!on: 

Þ Both are iden!fied on Special Needs Register and have had, or are receiving extra        

support. This support will con!nue. One of these is a Maori Learner.  

Māori Learners 

7 of the 8 Māori learners in Years 4—8 made accelerated progress in Math.  

There was 1 Māori learner in the Target group, who did not make accelerated progress. 

 

Areas of reflec on: 

Wri!ng was an area of focus, which saw higher levels of accelera!on. Regular observa!on, student 

voice and learning / reflec!ve conversa!ons to improve teaching and learning has been successful.  

Accelera!on of student from mid Year rose from 60% to 78% of all learners having accelerated 

learning.  
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Student Achievement 

Þ Overall, the data indicates pleasing levels of ‘Accelera!on’ for the school. It is however         

important to use the ’End of Year’ data as well as the ’Accelera!on’ data. Both indicate     

pleasing achievement data for the school. Our focus will remain on li+ing the achievement for 

all learners, whilst providing a well rounded and engaging curriculum.   

Þ Teacher Assessment, modera!on and data collected has developed and shows improvement 

in the achievement throughout the year. 

Þ Further development of ensuring accurate data is being received is important and will be 

achieved through PLD and careful modera!on throughout 2020. 

Þ Whenuakite has now developed a benchmark of ‘Clean Data’ based on a range of sources to 

track progress, and effec!ve teaching. 

Þ Many of the children ‘below’ or ‘well below’ are on the thorough ‘Special Needs Iden!fica!on 

Lists’ and have had / or due to have significant addi!onal support/IEPs/resourcing.  

Þ A significant number of referrals to the RTLB service have been put forward and accepted. 

Þ Tail groups are most likely be first considered for addi!onal assistance – and / or targeted for 

further interven!on. 

 

Areas of Strength 

Þ A strong, highly capable and collegial team has developed. A united Senior Leadership and 

phenomenal teachers and support staff; all focussed on the ‘child’ and their efficacy. 

Þ Specialised programmes to cater to the special needs of learners 

Þ Suppor!ng the needs of learning through a thorough Special Needs iden!fica!on. (SENCO) 

and the maintenance of ID Needs register; close liaison with external agencies i.e. RTLB, RTLit, 

MOE etc. 

Þ Robust system of collec!ng data to develop ‘Teaching and Learning’ strategies; con!nually re-

viewed. Systems and structures con!nue to be reviewed to help improve the learning out-

comes through consistent approaches throughout the school. 

Þ Student voice is being u!lised to gain an clarity of the understanding our students have to-

wards their learning. 

Þ High levels of achievement by students in Reading, Wri!ng and Maths. The children bring a lot 

of cultural capital. 

Þ Financial posi!on of school has con!nued to improved, allowing for larger budgets in core cur-

riculum areas.  

Þ Special!es of teachers to reinforce direc!on of school towards 21
st

 Century Learners. Board of 

Trustees taking an ac!ve role in the educa!onal direc!on of the school. Mee!ngs becoming 

more focussed on Teaching and Learning as well being informed on the achievement against 

goals and targets. 

Þ The School invests in Learning and the needs of the children. i.e. four teacher aides to assist, 

eLearning, quality resources. 

 

Areas to Develop 

Þ U!lise normed data regularly ‘in-class’ to assess accelera!on in learning, and address areas 

where children are not making the desired progress. 

Þ School / Community focus on a$endance. Data correlates absenteeism / li$le progress made. 

Þ Ensure a well balance programme priori!sing areas of need.  

Þ Con!nue modera!on, and extend to other curriculum areas. 

Þ Review and develop Whenuakite Curriculum and expecta!ons, with a focus on Well-being, Re-

la!onal Pedagogy and rela!onships to empower learning. The development of the KITE Way of 

Teaching and Learning. 

Þ The School and Board of Trustees to maintain overall focus on student learning and well-being; 

eliminate unnecessary distrac!ons for the Staff and Students. 
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Where to next? 

Þ We will con!nue with the pedagogy developed through our Professional Development 

through Evalua!on Associates; however, have iden!fied a need to focus on ‘Cultural Inclusive-

ness, Rela!onal Pedagogy and Restora!ve Prac!ce’. This aligns with the Teachers Capability 

Matrix and will reinforce what we have learnt to date.  

Þ We will con!nue to focus on developing Quality Teaching and Learning, Inquiry approach and 

improved pedagogy. As a member of the Coromandel Kahui Ako, we will work collabora!vely 

with other schools to develop effec!ve programmes and support. 

Þ Further development on Quality Teaching and Learning programmes,  KaHiki!a / Tataiako,  

Cultural Inclusiveness, Rela!onal Pedagogy and Restora!ve Prac!ce with the BoT, Teachers 

and community. 

Þ Absenteeism—a focus and awareness of this, supported by the Board of Trustees. 

Þ Strong Team—In 2020, the team have se$led well, have accurate data to draw from and de-

velop learning environments of a high standard. We will con!nue to develop and support each 

and every member of the team. We have a range of skills and exper!se to draw from, which 

will benefit our akonga. 

Þ A con!nued focus for 2020 is to maintain clean and accurate data which is regularly reflected 

on. A focus will be on the development of this across the school. 

Þ Professional Development 

 Cultural Inclusiveness, Rela!onal Pedagogy and Restora!ve Prac!ce’. 

 Target Group  

 Maintain termly analysis on Target groups. 

 Specific Target Groups tracked for achievement. 

 

Conclusion/s: 

Þ Ensuring consistency and cohesiveness from Year 1 to Year 8 remains focus. This will be rein-

forced through Professional Development, reinforcement of expecta!ons and con!nual reflec-

!on. 

Þ More emphasis on Leadership Unit holders to lead quality development and report regularly 

to the BoT, SLT and Team. 

Þ A review on how we collect and reflect on informa!on will be reflected upon. 

Þ Focus on whanau Home / School partnerships is an area to be developed, crea!ng an aware-

ness of learning at home. 

Þ The tracking of results con!nues to develop and are becoming a lot more robust and will be 

reflected upon to enhance student achievement. This will provide clear, concise and compara-

!ve data directly related to the Data and Accelera!on and Effect size will con!nue to be u!-

lised to ensure teaching is having a marked impact on learning. 

Þ A further review of teacher’s use of forma!ve prac!se to develop Overall Teacher Judgement 

in regards to the Na!onal Standards. 

Þ Review and monitor the collec!on of data to ensure the data being collected is uniform and 

accurately moderated through the school to ensure that there is minimal chance of inaccurate 

results. 

Þ There has been a lot of unacceptable and unnecessary distrac!ons in 2019. To ensure con!n-

ued success, the school and Board of Trustees must remain focussed on the ‘Big Thing’ of 

learning. It is important to not become distracted by factors which are not conducive to devel-

oping a posi!ve learning environment or strong rela!onships for learning. 
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Whenuakite School u!lised this funding to par!cipate in Waterwise Sailing / YNZ Sailing.  Component of 

the funding pays the instructor, fuel and general maintenance of the equipment.  This has subsidised the 

cost of the lessons for the Years 5—8 children of Whenuakite School. 

 

 

Benefits to Whenuakite in 2019 include:  

· Enabled the learners to a$end professionally led sailing instruc!on  

· The programme allows the children to be Kind, Innova!ve, Trustworthy and Enthusias!c -  our  

       School  Values / being a K.I.T.E Kid. 

· Increased skills based learning, with increased proficiency of all children with hand /   

      eye co-ordina!on, as well meta-cogni!ve skills.  

· Regular sessions in Terms 1 and 4.  

· The coach was given the opportunity to complete his First Aid Cer!ficate.   

· A number of the children represented the School in the Burgess Cup Rega$a—2019 

· A number of sailors a$ended Waikato Sailing Rega$a, are crewing on larger keel boats and                

Kiwi Sport Funding:    

The funding received from Kiwi Sport increased the number of students par!cipa!ng in organised sport to 

a large extent.  In 2019, Whenuakite School received $1440 in Kiwi Sport funding.  
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Whenuakite School  
2088  

Student Achievement  
 

Reporting commentary on students in years 1 to 8 that use The New Zealand Curriculum  

Date: March 2020 

Whenuakite School—2088 

NAG2A (b)(i) Areas of strength   

The BoT note that the school has had considerable focus in 2019 on effec!ve Governance as well as 

teaching and learning; and have achieved pleasing results for achievement. There has been a lot of dis-

trac!ons, which the Senior Leadership Team have endured to overcome, and shown professionalism and 

resilience to maintain focus on Teaching and Learning.   

Discussion: 

· The core focus on Professional development has seen an improvement in the quality of Teaching 

and learning. The tracking of, and repor!ng against  accelera!on in learning is pleasing. The    

teachers  regularly moderate and  reflect using a range of tools and discussions with the children 

and each other. 

· The school uses a wide variety of supports and systems to cater to the needs of the children. This       

includes extra support staff, resources and tracking. The strong and stable team and management      

provide the founda!on to the success seen.   

· Specialised programmes to cater to the special needs of Readers (Early Words, Lexia Rainbow 

Reading) 

· Suppor!ng the needs of learning through Special Needs iden!fica!on. (SENCO) and the         

maintenance of a thorough ID Needs register; close liaison with external agencies i.e. RTLB and 

MOE has seen excellent progress in this area. 

· Systems and structures con!nue to be reviewed to help improve the learning outcomes through 

consistent approaches throughout the school. 

· Student voice con!nues to be developed to assist in developing programmes for learners. 

· High levels of achievement students in Reading, Wri!ng and Maths 

· Financial posi!on of school has con!nued to be well maintained, allowing for larger budgets in 

NAG2A (b)(ii) Areas for Improvement  

 

Discussion: 

 

NAG2A (b)(iii) Basis for identifying areas of improvement 

 

NAG2A (b) (I) Planned Actions for lifting Achievement
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NAG2A (b)(ii) Areas for Improvement  

The BOT through regular discussion, data and repor!ng iden!fies areas to improve. The most notable is 

that of the achievement of Boys V Girls and that of Maori Boys. In 2019, it was no!ced that in Mathe-

ma!cs girls achieved at a lower level than the boys. This will be a goal for 2020. 

Discussion: 

· The school has developed more cohesion through the school in regards to the delivery of             

Literacy. The school will review Numeracy to develop further consistency through the school. 

· Consistency / accuracy of data being collected to con!nue to be developed. Modera!on has seen 

more clarity and understanding in Wri!ng. A focus will be to unpack assessment and modera!on in 

Reading and Mathema!cs. 

· PLD in the use of Data that is being collected and reflected upon to assist in developing be$er 

learning outcomes. 

· Maori Boys at remain a higher risk of underachieving. 

· Con!nue to develop BoTs understanding of how we are tracking ‘educa!onally’ with data shared 

regularly. 

· BOT training 

NAG2A (b) (I) Planned Actions for lifting Achievement 

· The Board, in conjunc!on with the SLT have considered the data, progress and achievement. 

Trends show that the achievement for learners remains at pleasing standards. In 2019, level of 

‘Accelera!on for learners was high. The school will aim to maintain, and raise this. Of note, is that 

the success of ‘Accelera!ng’ the learners of the Target and Maori cohorts. 

· Whenuakite School will be maintaining a focus on accelera!ng learners in 2020. This will be 

achieved through PLD and regular reflec!on on data. An Annual Ac!on Plan will be u!lised to pro-

mote Quality Teaching and Learning. 

· PLD around Cultural Inclusivity, Rela!onal Pedagogy and Restora!ve Prac!ce is aimed at further 

developing Rela!onship for Learning, as well as engaged learners with clarity and understanding of 

what they are doing.  

· Special Needs ID register reviewed and improved and 

· Special Needs external agency applica!ons reviewed regularly. 

· Expecta!ons and School Based Curriculum fully reviewed. This focus’ on inquiry techniques and 

cohesive approaches to teaching and learning across the school. 

· Hui / Educa!on evening to help parents learn how to help their children to learn outside of school. 

· Deeper analysis of target groups. 
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NAG2A (b) (iv) Progress Statement 

Whilst a difficult year, Whenuakite School had again seen pleasing development. The school 

has a strong and collaborative Senior Leadership Team which flows through to the strong and 

effective staff.  

 

The School has been through a large transformation in the past year, with improved focus on 

Quality Teaching and Learning and a new team in 2019. 

 

Data continues to show pleasing rates of achievement, however the school is focussed on deliv-

ering a high level of support to all learners  

 

Areas to develop include a focussed approach to developing Quality Teaching and Learning. 

The core areas of focus which align with the professional development are achieved under the 

three core goals of 1) Student Learning 2) Bicultural Component 3) Community Engagement in 

Learning. These areas are reinforce through Formative Teaching, Accurate data gathering and 

Student Ownership of Learning. 

 

The SLT and Unit holders will regularly review and report information to the Board of Trustees. 

Target groups will continue to be utilised to track the needs of at risk learners. 




